This critically acclaimed movie by filmmaker Errol Morris examines issues of war and peace in the 20th century through the lens of one of the century's pivotal figures. Robert S. McNamara offers his account of the century just past, as he remembers participating in it, as well as his reflections on its meaning for the 21st century. Delivered with the conviction and intensity that marked his years as defense secretary for presidents Kennedy and Johnson, McNamara's message compels us to pay attention to our own roles in the 21st century. Some of what McNamara says in the film is highly controversialthe thoughts of one man reflecting on his own history and the history of his era. That other accounts, other reflections, may differ markedly from McNamara's makes the film all the more provocative for your students.
This study guide, prepared by the Choices for the 21st Century Education Program and the Critical Oral History Project-both at Brown University-offers eight lesson plans to be used in conjunction with the film. These lessons will help your students to connect the film and its message to 20th century history and to consider McNamara's role as a political and military figure. In a final activity, "What kind of world do we want for the 21st century?" students will have the opportunity to define their own hopes for the future.
The material is designed to be flexible. The lesson plans can build on one another, or be used as stand-alone activities. They can be used whether you and your students watch the whole film or only selections from it. You should feel free to duplicate materials for your students and for colleagues who might be interested. Although the lessons are designed for a fifty minute class period, you may wish to devote more or less time to certain aspects. We encourage you to adapt the materials to meet the needs of your classroom. However you adapt them, we believe the lessons will encourage your students, who must soon take charge of the 21st century, to engage in a conversation with a man who was centrally involved in shaping the 20th.
We hope you and your students enjoy viewing this film and that you find the materials in this guide a provocative and useful way to engage your students in a vicarious conversation with Robert McNamara about his past and their future. The Fog of War forces viewers to come to terms with some of the most significant contributions to, and implications of, a singular fact about the 20th century: roughly 160 million human beings were killed by other human beings in violent conflict. It was the bloodiest century in human history. The film further challenges us to look closely at that tragic century for clues as to how we might avoid a repetition of it in the 21st century.
The film takes the form of a one-on-one conversation between filmmaker Errol Morris (who is behind the camera) and former U.S. Secretary of Defense Robert McNamara (who is on-camera). The conversation traces McNamara's vast and varied experience: from the end of World War I, through the course of World War II, and the unfolding of the Cold War in Cuba, Vietnam, and around the world. We are encouraged to experience the 20th century vicariously as the filmmaker and his subject walk us through the experiences of leaders involved in these seminal events. Extensive archival footage of events throughout the 20th century and recently declassified tape recordings of presidential conversations help the viewer to place McNamara, now eighty-five years old, in the chapters of history he discusses.
Cut from more than twenty hours of dialogue, the 107-minute film is organized around eleven distinct "lessons" which Morris believes should be derived from McNamara's experience. The lessons underline the importance of empathy toward one's adversary, the limits of human rationality in foreign policy decisionmaking, the painful moral choices necessary in the conduct of international affairs, and the overriding danger of nuclear war.
Ultimately, the lessons come as cautions to future generations. McNamara relives the horrors and triumphs of the 20th century as the basis for a discussion about what humanity wants for the 21st century. Above all, McNamara challenges viewers to confront the role that conflict, and in particular nuclear conflict, might play in the society of tomorrow.
BEFORE VIEWING THE FILM: SUGGESTIONS
1. Write the following key terms on the board and ask students to suggest definitions. Then instruct them to take notes on these terms as they view the movie. 1. Ask students to recall the most striking elements of the film. Why do students remember those parts especially?
2. Which one of McNamara's questions or challenges is of most interest or concern to students? Why?
3. Which of the eleven lessons were most interesting and important to students? With which do they disagree? Which do they think will have the most impact on the 21st century? Why?
4. What did students learn about the time periods discussed in the film? What did they learn about Robert McNamara? What impression do they have of him now that they have seen the film? What impression do they have of World War II, the Cuban missile crisis, and the Vietnam War now that they have seen the film?
5. Choose one or more of the activities described in this guide to connect the film to topics you may be covering in your classes.
6. Refer students to the resources available from the web at www.choices.edu/fogofwar.
THE FOG OF WAR
is built around eleven lessons from the life of Robert McNamara.
Lesson #1: Empathize with your enemy.
Lesson #2: Rationality will not save us.
Lesson #3: There's something beyond one's self.
Lesson #4: Maximize efficiency.
Lesson #5: Proportionality should be a guideline in war.
Lesson #6: Get the data.
Lesson #7: Belief and seeing are both often wrong.
Lesson #8: Be prepared to reexamine your reasoning.
Lesson #9: In order to do good, you may have to engage in evil.
Lesson #10: Never say never.
Lesson #11: You can't change human nature.
AFTER VIEWING THE FILM: SUGGESTIONS TEACHING STRATEGIES

OBJECTIVES
• Understand what empathy means.
• Evaluate McNamara's claims for the value of empathy.
• Examine the use of empathy as a foreign policy tool.
HANDOUTS
• "Empathy and Foreign Policy" (p 10) 
OBJECTIVES
• Analyze and interpret the most important documents of the missile crisis.
• Gain insight into the policy choices facing U.S. and Soviet leaders.
• Consider McNamara's interpretation of the crisis. 
HANDOUTS
OBJECTIVES
• Investigate the role the film's structure and form play in its meaning.
• Consider the choices the director made.
• Discuss the film's genre-history or memoir?
HANDOUTS
• "Film as Media" (p 17-18)
IN THE CLASSROOM 1. In the large group, ask students to recall some of the striking moments of the film. What made those moments striking? Encourage students to consider elements such as camera technique, music, use of audio tapes and archival footage. Develop a list on the board of the types of things students noticed.
2. Distribute the handout and lead a large-group discussion around each of the five topics provided. Alternatively, you may wish to break your class into five smaller groups and assign each one of the five topics to discuss as a group. Then have each group lead a discussion on their topic with the rest of the class.
3. Ask students to find two or three reviews of The Fog of War, evaluate the places where they appeared, and compare their own perspective on the movie with those of the critics. 
MCNAMARA'S ACCOUNT OF THE CUBAN MISSILE CRISIS
In The Fog of War, McNamara suggests that the leaders in the United States disagreed on how to respond to the two letters. He commends Ambassador Llewellyn (Tommy) Thompson for standing up to President Kennedy when he urged the President to respond to Khrushchev's first message. He also recalls that, thirty years later, he learned for the first time that tactical nuclear warheads were on Cuba at the time of the crisis.
• What do you now know about how leaders in the Kennedy administration made decisions? Does the process seem reasonable, rational to you?
• If Kennedy and the ExComm had known that the warheads were already in Cuba, do you think they would have acted differently?
• Why was McNamara surprised to learn that the missiles were already on the island? Why had the ExComm not considered the possibility of tactical nuclear weapons as part of the Soviet deployment in 1962? Why was this significant?
• McNamara says, "It was luck that prevented nuclear war." Why luck? Many have said that the U.S. "won" this conflict with the Soviet Union, causing the USSR to "back down. 
Question for Class Discussion:
• If the administration had foreseen how long and costly the war would be, do you think that it would have chosen the same means to obtain congressional support and legal authority?
MAKING CONNECTIONS
One reason to study history is to make connections, discover recurring patterns, and consider the relevance for our world today. Consider the following issues and events.
• 
McNamara's talking to you. What do you think?
He [President Johnson] authorized the attack on the assumption it had occurred, and his belief that it was a conscious decision on the part of the North Vietnamese political and military leaders to escalate the conflict and an indication they would not stop short of winning. We were wrong, but we had in our minds a mindset that led to that action.
• What made Johnson think this was a signal of escalation from the North Vietnamese government?
• Was this a logical or necessary conclusion? 
ACTIVITY 4: "PROPORTIONALITY SHOULD BE A GUIDELINE IN WAR."
"War is hell!" That was the declaration of General William Tecumseh Sherman in early 1865 as he surveyed the devastation brought by his 60,000 Union troops to the people of Georgia during the closing months of the Civil War.
War raises agonizing moral questions. When a democratic society goes to war, the decisions made and actions taken are not just the responsibility of those in authority, but are the collective responsibility of the people. Once war has begun, few Americans would question that bringing the conflict to a speedy conclusion is a justifiable goal, or end. The moral difficulty comes in deciding which military actions, or means, should be employed to attain a worthy end. McNamara talks about this issue during The Fog of War.
• Do morals have a place in war?
• What do you think McNamara means by "proportionality?"
• Does proportionality matter more or less depending on whether you win or lose a war?
Below is a list of potential bombing targets for your air force. Your assignment is to consider each of the targets in terms of its military significance and moral implications. Your task is to decide whether the means of aerial bombardment are justified by the ends, or goals. Rate each potential target on a scale of 1 (completely unjustified) to 10 (completely justified). Explain your group's reasoning for each rating. Over the years, the international community has been working to better define the rules of war. The Geneva Conventions established in the aftermath of World War II introduced new internationally accepted regulations on the conduct of war between states. These rules protect non-combatants, govern the treatment of prisoners of war, prohibit hostage-taking, and respect diplomatic immunity.
POTENTIAL TARGET RATING
In addition, the concept of proportionality-long a part of just war theory-has gained new importance as the weapons of war have become increasingly destructive. Proportionality argues that it is wrong to use more force than is necessary to achieve success.
McNamara's talking to you. What do you think?
In the film, The Fog of War, Robert McNamara asks the viewer several questions.
• Instructions: To appreciate the human side of the war, you will be asked to talk with people who lived through this controversial period. The Vietnam War is still a very painful memory for many Americans. Sensitivity and respect on your part are essential during the interview process. Do not interrupt as people tell their stories. Using a tape recorder may help you avoid distractions during the interview. Not all of the questions below are applicable to both those who served and those who did not. Several of the questions are intended to compare your interviewee's perspective and memories with those of Robert McNamara. Be prepared to discuss the results of your interview in class.
Whom did you interview? _________________________________ 
ORAL HISTORY AND THE VIETNAM EXPERIENCE
The way a film tells its story can have as much bearing on how we understand the film as the words spoken and the action on the screen. This critically acclaimed movie by the renowned filmmaker Errol Morris examines issues of war and peace in the 20th century through the lens of one of the century's pivotal figures. In The Fog of War, Robert McNamara offers his account of the century just passed, as he remembers participating in it, as well as his reflections on its meaning for the 21st century. He delivers his reflections with the conviction and intensity that marked his years as Secretary of Defense for presidents Kennedy and Johnson.
THE INTERVIEW
The Fog of War is a conversation with Robert McNamara drawn from more than twenty hours of interviews conducted by Errol Morris. Traditional interview technique would have Errol Morris and Robert McNamara talking together with a camera recording the conversation. Errol Morris has done hundreds of on-camera interviews over the years. Over time he became frustrated with the impersonality of the approach. To capture one-on-one conversation without the distance created by the third person (the camera) he invented the Interrotron. This device allows Morris to remain in a separate space while his image is projected onto the camera, talking directly with his subject. He is not competing with the camera for eye contact with his subject. In this way the subject is looking directly into the camera. It's almost as if you the viewer are asking the questions.
• Some contend that technology works at cross purposes with intimacy. Errol Morris developed the Interrotron not to dilute the intimacy of conversation but to intensify it. What do you think? What effect does the Interrotron have on Morris' interview with McNamara and on your experience of it? • The movie's epilogue shows McNamara driving in Washington rather than in dialogue with us. The voice is from a phone interview. What do you think is the significance of this?
IMAGES
Film is not only about people and events. It is also about images and how they are used. Teletype clicking across the screen, numbers falling from the skies over Japan, declassified documents, and dominoes tumbling across a map. These are just a few of the images used in So the failure of empathy in the West and among its opponents has been a core reason that the 20th century was the bloodiest in all of human history and-to use Wilson's own image-a heartbreaking century. Yet in spite of the deaths of some 160 million human beings by violent conflict, in spite of all that unending heartbreak, the world was not destroyed. But that was then, and this is now. We have known for at least fifty years that we, the human race, possess the physical ability to destroy ourselves and the world as we know it in a nuclear war. We have known for more than forty years, since the Cuban missile crisis, that a lack of empathy between nations can lead us to the brink of a nuclear war and, but for luck, even over the brink into total catastrophe. Now, after 9/11, we can be absolutely certain that people we do not understand, but who feel intense hatred toward us, wish to destroy us and have proved they are wellorganized, resourceful, and ruthless-such people are seeking the most efficient available means of carrying out our destruction, that is, with nuclear weapons or other weapons of mass destruction. ___ 2. The gulf between the developed and developing worlds will widen, making it increasingly difficult to address common problems.
___ 3. Increasing immigration will worsen strains in our society.
___ 4. U.S. jobs will be lost to other countries.
___ 5. Loose border controls will threaten our security.
___ 6. The United States will act unilaterally and the international community will turn against us.
___ 7. Nuclear, biological, and chemical weapons will proliferate and end up in the hands of terrorists.
___ 8. The United States will drain its resources trying to solve other countries' problems.
___ 9. The United States will lose access to oil and other key resources abroad.
___ 10. U.S. troops will get bogged down in conflicts abroad.
___ 11. Damage to the global environment will become irreparable.
___ 12. More Americans will die at the hands of terrorists.
___ 13. Participation in international organizations will force the U.S. to follow costly or risky policies.
PART II: WHAT BELIEFS DRIVE YOUR THINKING? RATE EACH OF THE STATEMENTS BELOW ACCORDING TO YOUR PERSONAL BELIEFS.
1 = Strongly Support; 2 = Support; 3 = Oppose; 4 = Strongly Oppose; 5 = Undecided ___ In today's interconnected world, many serious problems can be addressed only through international cooperation.
___ We will always have to compete with the world's other nations for power.
___ Any nation acting alone has neither the moral authority nor the capacity to right the world's wrongs. ___ The United States should not do business with countries that grossly abuse the human rights of their citizens.
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MAKE YOUR VOICE HEARD -
___ Our resources should be focused on addressing poverty, crime, and budget deficits at home.
___ We have no right to decide on our own to pressure another country to behave in a certain way.
___ The greatest threat to our civil liberties comes from the limits we put on ourselves because of our fear of others.
___ Using our economic and military power around the world creates more enemies than friends.
___ Trying to make deep changes in the way the world works is naive and dangerous.
___ As Americans, we have a responsibility to spread democracy around the world. ___ The United States should support broadening the mandate of the UN and other international organizations, even if this means we are bound by the decisions of this community of nations and cannot act unilaterally except to defend our homeland.
___ The United States should use military force to protect access to oil and other important raw materials, even if this places us in opposition to our traditional allies and the broader international community.
___ The United States should commit itself to the elimination of nuclear weapons, even if this means that we will need to rethink our defense strategy.
___ The United States should impose trade sanctions on countries that threaten their neighbors with aggression or contribute to the proliferation of nuclear weapons, even if such sanctions harm U.S. trade relations.
___ The United States should increase financial aid to countries where poverty and despair are creating the breeding grounds of discontent, even if money needs to be diverted from domestic programs.
___ The United States should help negotiate strict international standards to address global warming and other environmental threats, even if compliance forces us to pay more for cars, gasoline, and other products that contribute to pollution.
___ The United States should accept fewer immigrants, in addition to cracking down on illegal immigration, even if this deprives the American work force of the talent and ambitions of newcomers and fuels anti-American sentiments abroad.
___ The United States should use its military-alone if necessary-to stop gross human rights violations, even if this may isolate us from our traditional allies or the broader international community.
The philosopher Soren Kierkegaard pointed out long ago that we live life forward, groping in the dark, unaware of its ultimate outcome, yet we're forced to understand events in reverse, working our way retrospectively backward to their supposed causes. This creates a profound disconnect between lived experience and our understanding of that experience. Caught in the moment, decision-makers often feel confused, unsure, and sometimes even afraid. But the scholarly (after the fact) study of decisionmaking usually removes the confusion and fear, focusing simply on explanations of outcomes. "Critical oral history" was developed to build a bridge between the confusion of experience and the relatively cut and dried rendering of that experience. It does so by combining, in structured conferences, (1) decision-makers, (2) scholars, and (3) declassified documents (which provide added accuracy and authenticity to the conversation). Critical oral history often yields rich and surprising insights into what it was really like for decision-makers, then and there, thus yielding more accurate analysis and applicable lessons for decision-making, here and now.
